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Land Acknowledgement
I/We would like to begin today by recognizing and acknowledging that we are 
on the lands of the Peoria, Kaskaskia, Piankashaw, Wea, Miami, Mascoutin, 
Odawa, Sauk, Mesquaki, Kickapoo, Potawatomi, Ojibwe, and Chickasaw 
Nations. These lands were the traditional territory of these Native Nations prior to 
their forced removal; these lands continue to carry the stories of these Nations 
and their struggles for survival and identity.

As a land-grant institution, the University of Illinois has a particular responsibility to 
acknowledge the peoples of these lands, as well as the histories of dispossession 
that have allowed for the growth of this institution for the past 150 years. We are 
also obligated to reflect on and actively address these histories and the role 
that this university has played in shaping them. This acknowledgement and the 
centering of Native peoples is a start as we move forward for the next 150 years.
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SAAL Structured Conversation on Assessing 
Belongingess and Marginality
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National Institute for Learning Outcomes Assessment
A research and resource-development organization 

dedicated to documenting, advocating, and facilitating the 
systematic use of learning outcomes assessment to improve 

student learning. 
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Today’s Overview

If we leverage the opportunities now available 
because of a disruptive global pandemic, what 
are the possibilities? 
What we’ve learned over the pandemic
Current obstacles
Moving forward post-pandemic
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Reflection Questions
What have you wanted to do?
How are you leveraging technology to enable learning of 
your students?
How do you understand mastery of your students?
Who are your students?
How has the pandemic changed your plans?
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ASSESSMENT IS…
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Assessment 
Defined
Assessment is most commonly defined 
as the systematic process of 
collection, review, and use of 
information about educational 
programs, practices, experiences, 
courses, and the like undertaken for 
the purpose of improving student 
learning and development as well as 
for judging the effectiveness of 
programmatic offerings in supporting 
student attainment of learning 
outcomes. 
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Reflection Questions 
(add in chat)

What’s Seton Hall’s 
institutional assessment 
story over the pandemic?
With what you know now, 
what would you do 
differently?
Let’s take a look back….
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“As a recovering academic, I have been 
startled to discover recently that students 
learn outside of class. Who knew? As a 
faculty member and teacher, I had always 
assumed that learning took place only in 
class. In fact, if I’m honest, I thought 
learning took place only in my class. And if 
I’m really honest, I thought that learning 
took place in my class only when I was 
speaking.” (p. 5)

Comments of George 
Mehaffy, at the 34th

Annual Conference on 
the First-Year 

Experience in 2015 
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Evaluation Questions of Emergency Remote 
Teaching
Institutions might want to consider evaluation questions such as the following:

Given the need to shift to remote instruction, what internal and external resources 
were necessary in supporting this transition? What aspects of the context (institutional, 
social, governmental) affected the feasibility and effectiveness of the transition? 
(context)
How did the university interactions with students, families, personnel, and local and 
government stakeholders impact perceived responsiveness to the shift to ERT? 
(context)
Was the technology infrastructure sufficient to handle the needs of ERT? (input)
Did the campus support staff have sufficient capacity to handle the needs of ERT? 
(input)
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ERT Questions (cont.)
Was our ongoing faculty professional development sufficient to enable ERT? How can 
we enhance opportunities for immediate and flexible learning demands related to 
alternative approaches to instruction and learning? (input)
Where did faculty, students, support personnel, and administrators struggle the most 
with ERT? How can we adapt our processes to respond to such operational 
challenges in the future? (process)
What were the programmatic outcomes of the ERT initiative (i.e., course completion 
rates, aggregated grade analyses, etc.)? How can challenges related to these 
outcomes be addressed in support of the students and faculty impacted by these 
issues? (product)
How can feedback from learners, faculty, and campus support teams inform ERT 
needs in the future? (product)

www.learningoutcomesassessment.org 14



Assessment 
Community 
Check-Ins

Return to Assessment Basics
This is not a test of online education. 
Remember: It’s not about learning 
online; it’s about learning in a global 
pandemic crisis. 

Compassion not compliance should 
drive decisions at this time. 
Listen to students and be flexible. 

Do not require a higher-level of proof in 
an online class then you would in face-
to-face. 
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Check-Ins 
(cont.)

Don’t start from a point of negativity in 
perceptions of students to create policy. A 
policy should not be about blocking 
cheating but enabling learning. 
Modify end of course/faculty evaluations 
and use them as a formative planning tool. 
Assessment of student learning is ongoing 
this semester, the reporting of those efforts 
is a lower priority that can be postponed or 
altered.
This is an opportunity to go beyond surface 
learning and into deeper learning.

www.learningoutcomesassessment.org 16



www.learningoutcomesassessment.org 17



DON’T….
1. Do not forget that we are in a pandemic. Still. Do not forget that it is 

also an inequitable pandemic. 

2. Do not cause further harm. Do not support, enable, or endorse 
policies that perpetuate further inequities or fuel negative 
perceptions of students. 

3. Do not ask students for their approval of a decision that has already 
been made. Instead, engage with them in advance to help 
determine a solution. 

4. Do not require a higher-level of proof of learning in an online class 
than you would normally require in a face-to-face setting. 

5. Do not forget that this is not the educational experience students 
wanted or expected. Nor is this a test of online education. And in 
case you were wondering, it still will not be “online education” in the 
Fall. It will continue to be a derivative of emergency remote 
teaching and learning. 
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DO….
1. Do use learning outcomes as a guide and means 

to design and focus educational offerings. 
2. Do listen to student voices AND respond 

accordingly. 
3. Do modify assignments and assessments in ways 

that are flexible, utilize low-bandwidth, and are 
based in the principles of equitable assessment. 

4. Do be aware of and address systemic inequities. 
5. Do engage in trauma-informed and healing-

centered pedagogy and assessment.
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Survey comments
“…before students even logged in remotely the first time, faculty 

believed academic standards were lowered, and that instead of 
making changes to how we assess students, they reverted to 

more historical means of testing, proctoring, and reducing 
perceptions of cheating as opposed to changing assessment to 

reflect reality” (Comment 1)

“rather than summative projects or practicums that better gauge skills-
based learning—it is like faculty forgot everything they knew about 

meaningful assessment” (Comment 2)

www.learningoutcomesassessment.org 20



Current Obstacles
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Current Obstacles (cont.)
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Current Obstacles (cont.)
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Jankowski piece on Reflections on 
Cheating

www.learningoutcomesassessment.org 24



Moving forward
Healing-centered assessment
Equity-centered assessment
Learning outcomes/Transparency
Appreciative Inquiry
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NILOA Resources
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Healing-centered Assessment
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Student Affairs Assessment Leaders (SAAL) 
Statement
BLACK LIVES MATTER
Our country grieves the lives of George Floyd, Breonna Taylor, Tony McDade, and Ahmaud Arbery, as well as 
many, many more Black lives and minds lost to systemic, anti-Black violence. The pain and current response 
are rooted in 400 years of racialized violence. This violence is not new to our country nor to our institutions. 
Most of us work at campuses and live in neighborhoods that are rooted in systems of slavery, theft of 
indigenous lands, and/or exploitation of people of color. 

Assessment is not exempt from being complicit or contributing to oppression, biased 
interpretation, erasure of identities, or inviting only privileged perspectives for 
contributions. While we work as assessment professionals, we are human beings and still 
subject to the biases of our cultures. To serve our diverse students, colleagues, and institutions, we 
must work to eliminate these biases from our work and our lives. To this end, the Board of Student Affairs 
Assessment Leaders recommends actions for individual members and pledge actions that you, the members, 
can and should expect from us. 
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SAAL Reflection Questions
Engage in active self-reflection or reflexivity. 

How do your identities shape your approach to data collection and 
analysis? 
What voices are elevated? 
How is evidence determined to be valid? 
Who has a say in the credibility of evidence?

Ask yourself, “Am I willing to risk my power, privilege, position 
to be an ally to people of color?” Get to a place of yes.
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Trogden Spheres of Influence
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Equity-minded assessment 
entails the following actions:

Check biases and ask reflective questions throughout the 
assessment process to address assumptions and positions 
of privilege.

Use multiple sources of evidence appropriate for the 
students being assessed and assessment effort.
Include student perspectives and take action based on 
perspectives.
Increase transparency in assessment results and actions 
taken.

Ensure collected data can be meaningfully 
disaggregated and interrogated.
Make evidence-based changes that address issues of 
equity that are context-specific.
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What are Student Learning Outcomes?

“Goals that describe the knowledge, skills, 
attitudes & habits of mind that students take 
with them from a learning experience.” (Suskie, 2009)

Have you looked at your program, department, unit(s) 
learning outcomes?



What we learned
Changes that Should Continue to Support Learning beyond 
Spring 2020: 

1. Increased Flexibility 
2. Empathy and Use of Student Voice National Institute 

for Learning Outcomes Assessment 
3. Alternative Measures
4. Addressing Inequities 
5. Planning for the Future Remaining 

Professional Development Needs 
• 42% of respondents stated that all of their professional 

development needs had been met either in the Spring or 
over the summer. Remaining needs included: 

Alternative Assessment Examples
Best Practices for Assessing Online
Student Affairs Assessment in Remote Settings
Qualitative Assessment Support and Examples
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Transparency and COVID-19
Transparency can be a mechanism by which we 

make the value and worth of educational 
experiences clear to students, help them make 

decisions on how to navigate education, as well 
as determine where to put their attention during 

a global pandemic crisis. It’s also just smart 
educational practice. 
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Transparency in Learning: 
Transparency to Students

Who is aware of learning outcomes? When and in what ways?

Are students clear on why they are doing assignments or different 
tasks? How their learning connects across course or experiences or 

employment?

Can we measure students on things they weren’t aware they were 
being measured upon?

Do they know they learned something? And was it what we intended?
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Comment from webinar
My nephew’s first year in medical school (NYU) only has 
pass/fail options. When I talked to him about academic 

integrity, he said, 
“There’s really no reason to cheat because our work now as 

future doctors is beyond the grade — it’s about people’s 
health and well-being.”
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From personal…
Student Affairs Assessment Leaders (SAAL) Statement

Assessment is not exempt from being complicit or contributing to oppression, 
biased interpretation, erasure of identities, or inviting only privileged perspectives 
for contributions. While we work as assessment professionals, we are human 
beings and still subject to the biases of our cultures.

SAAL Reflection Questions
Engage in active self-reflection or reflexivity. 

⏣ How do your identities shape your approach to data collection and analysis? 
⏣ What voices are elevated? 
⏣ How is evidence determined to be valid? 
⏣ Who has a say in the credibility of evidence?
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…to students…
Who is aware of learning outcomes? When and in what ways?

Are students clear on why they are doing assignments or different 
tasks? How their learning connects across course or experiences or 

employment?

Can we measure students on things they weren’t aware they were 
being measured upon?

Do they know they learned something? And was it what we 
intended?
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…to systems Source: National Equity Project: Leading for Equity 
Framework (https://www.carnegiefoundation.org/wp-
content/uploads/2020/09/Leading-for-Equity-Framework.pdf) 
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Learning Paradigm à Learning Systems Paradigm
Institution-Focused Learner-Centered

Learning assessed for a sample of students Learning demonstrated for every student

Normative approach Responsive approach

Summative Formative

Structured (seat time) Adaptive/flexible offerings

Implicit outcomes and connections Explicit outcomes and connections

Individual courses “our courses”

Silos/territories Integrated and collaborative

Learning occurring in the institution Learning happening everywhere
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Assessment as good questions about 
teaching and learning
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What do we want our students to know and be able to do?  
What opportunities do we provide for developing these abilities?  Are 
our courses “aligned”? 
How do we know if and how well students are achieving course and 
program goals?  What is the evidence?    
How do we use that evidence to strengthen teaching, course design, 
curriculum, and other aspects of the student experience?     
How can we work together on these questions, building a collaborative 
culture of evidence and improvement?   

Answer in chat: How do you consider your role in the 
questions above?



Moving Forward
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Building on the foundation that has been set, 
student affairs professionals have the opportunity 
to:
• foster true partnerships not only with academic 

affairs, but also institutional research and 
information technology;

• disaggregate data to better understand the 
impact of programs and services; and

• align participation/satisfaction data, student 
information, and student learning data to foster 
student success (p. 13).



What will you continue moving forward?
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Personal 
Development

“The pandemic has evaporated entire categories of friendship, 
and by doing so, depleted the joys that make up a human life—
and buoy human health. But that does present an opportunity. In 
the coming months, as we begin to add people back into our 
lives, we’ll now know what it’s like to be without them.”
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Reflection Questions
What have you wanted to do?
How are you leveraging technology to enable learning of 
your students?
How do you understand mastery of your students?
Who are your students?
How has the pandemic changed your plans?
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Part II: Philosophy Activity
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Professional Development

This activity is designed to enable assessment 
professionals, and faculty and staff within 

departments and units, to know which philosophies 
they are aligned with to help them approach 

different conversations and communicate about 
assessment to different groups based on different 

perspectives.

https://www.learningoutcomesassessment.org/wp-
content/uploads/2020/05/Philosophy-Activity.pdf
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Activity Instructions
1. For each of the philosophical statements, indicate your level of agreement 

ranging from 0-4, where “0” = do not agree and “4” = absolutely agree. 
2. Add together each of the scores for each color, or if not in color by each 

abbreviation (CL, M, C, SC) and put total amounts in the result table. Total 
sum will range from 0-24 for each set of statements.

3. For each of the statement types, the closer your score is to 24 (the highest 
amount you can get by giving all 4s to each statement in an individual 
category), the stronger you agree with the statements in that grouping. 

4. Individually, reflect on what your score means for your own work and the 
processes and practices of assessment within your institution. 
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Four Philosophies
Teaching and Learning: Assessment is viewed as part of 
pedagogy and student learning, driven by faculty questions 
about their classroom and programmatic practices in ways 
that guide future developments in both teaching and 
learning. 

Measurement: Concerns about determining valid and 
reliable approaches to gathering data on student learning 
drive decisions and discussions on assessing student learning. 
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Four Philosophies (cont.)
Compliance/Reporting: Assessment is viewed as undertaken 
solely to meet the requirements and demands of 
administrators, accrediting bodies, and state agencies. 

Student-Centered: Assessment is viewed as a mechanism by 
which students can learn about their own learning by being 
an active participant in the assessment process. 
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Part III: Let’s Discuss!
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1. Different approaches to 
effective instructional 
assessment

Principles of Universal Design for Learning 
(UDL)

Provide assignment instructions in writing 
and verbally
Simplify the navigation in your course 
Canvas site so students can find 
assignments easily
Give students some choice in how they can 
show their learning
Consider alternatives to traditional multiple-
choice exams
Provide ample time for exams and online 
assignments to be completed
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“A truly culturally responsive approach to assessment would need to 
incorporate intersectional thinking about disability. Assessment activities 
must both attempt to understand how people with disabilities self-identify 
and also how those self-identifications help to explain variations in 
experiences when intersected with other social identities.” (p. 3)



CSUN Teaching & Learning Modalities (Source: 
https://canvas.csun.edu/courses/93131/pages/modalities-of-teaching-and-learning) 
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Asking the “right” question

A colleague recently told me that the students in his 
undergraduate class “didn’t want to talk.” He and I 
had previously talked about how to get students more 
engaged, and I had suggested to him that he ask 
questions. I probed, “What kinds of questions have you 
asked your students?” He replied, “Well, the first 
question I asked this morning was “What is the main 
point of the article I assigned for the day?’”

• Is there a better way? What types of questions could 
you ask to begin a discussion?

• First, you could ask about something that everyone 
has seen or experienced. 

• Second, you could write a concept or principle on the 
board and then ask students to suggest examples. 

• Third, you could ask students which previous class 
sessions or readings the day’s assignment reminded 
them of and why. 
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Syllabus/Basic Needs Statement
• Instead of a syllabus as a contract, why not a covenant?

• Behavioral covenants of learning, engaging, and building trust
• Create syllabus in a Google doc
• Basic Needs Security Statement: 

• Any student who has difficulty affording groceries or accessing sufficient food to 
eat every day, or who lacks a safe and stable place to live, and believes this may 
affect their performance in the course, is urged to contact the Dean of Students for 
support. Furthermore, please notify the professor if you are comfortable in doing 
so. This will enable her to provide any resources that she may possess. 

• #RealCollege Source: https://saragoldrickrab.medium.com/basic-needs-security-
and-the-syllabus-d24cc7afe8c9
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Welcome 
Survey

Source: 
https://hope4college.com/wp-

content/uploads/2019/06/BTFP_Syll
abusStatement_WelcomeSurvey.pdf

https://hope4college.com/wp-content/uploads/2019/06/BTFP_SyllabusStatement_WelcomeSurvey.pdf


The Hope Center: My Professor Cares
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wp-
content/uploads/2020/10/
BFP_MyProfessorCares.pdf
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2. Designing equitable assessments
Creating several assignment formats for students to choose 
from so that they can demonstrate whether they have met 
your learning objectives
Questions to ask:

Why have you chosen this assignment? 
How does it connect to your goals and learning objectives for the course? 
Does the assignment privilege certain students or abilities over others? 
Are there more or equally effective alternatives to assess student 
learning?
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Designing equitable assessments (cont.)

Using Open Educational Resources (OER)
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CSUN Equity 
Minded 

Teaching 
(Source: 

https://canvas.csun.edu/c
ourses/93131/pages/equity

-minded-teaching) 
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Answer in chat: Equitable, effective instructional approaches?

https://canvas.csun.edu/courses/93131/pages/equity-minded-teaching
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3. Tools to assess learning



Iowa State’s Center for 
Excellence in Learning & 

Teaching 
(Source: 

https://www.celt.iastate.edu/teaching/teac
hing-with-technology/instructional-

strategies/remote-assessment/) 

www.learningoutcomesassessment.org 64

https://www.celt.iastate.edu/teaching/teaching-with-technology/instructional-strategies/remote-assessment/


Program Theory/Implementation Fidelity
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Answer in chat: Tools to assess learning?



4. Using course outcome data 
to enhance teaching practices
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“Disaggregating 
assessment data 
unmasks disparities 
in student learning 
and informs the 
evidence-based 
process of 
assessment.” (p. 2)
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NILOA Equity Response, Williams (2018)
At Oakton, course and program assessment data has traditionally been disaggregated by campus, mode 
of offering (online, hybrid or face-to-face), and by time of day of course offering. 

In response to the call for culturally responsive assessment, the OPAL team identified several additional 
student populations or characteristics to include in the data disaggregation, including: 

first generation, 

Pell-eligible/non-Pell eligible, 
age, 

gender, 
race/ethnicity, 

high school attended, 
student semester credit load, 

certificate versus degree declaration, 
number of times student has taken the course, and 

current English and/or math placement (p. 2). 
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“Limiting your work to looking 
at students of color and 
white students, for example, 
can mask the hugely varied 
experiences within these 
groups and can further 
marginalize subgroups of 
students of color who 
researchers frequently bury 
within an aggregate.” (p. 1)
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Answer in chat: Use of course data to enhance teaching practice?



Reflection Questions
What have you wanted to do?
How are you leveraging technology to enable learning of 
your students?
How do you understand mastery of your students?
Who are your students?
How has the pandemic changed your plans?
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FINAL TAKEAWAYS
Or is it just the beginning??
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Questions
Email us: niloa@education.illinois.edu

National Institute for Learning Outcomes Assessment
University of Illinois at Urbana-Champaign
51 Gerty Drive, Suite 196 CRC, MC-672
Champaign, IL 61820

Assignment Library: www.assignmentlibrary.org
Degree Qualifications Profile: www.degreeprofile.org

NILOA Website: www.learningoutcomesassessment.org
Join Our Email List: goo.gl/DDU56q
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